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Like the age-old chicken and
egg scenario, discussing
which came first causes

varied opinions. However, answer improverment v e
H itegt stdaeit
the answer to which came s s

first with regard to the data or the decision is easy: neither. What must come first is collaboration.
Without it, a decision that is made or data that is gathered in isolation will he misguided or at least
narrow in scope.

Decisions

For years, leaders (whether school, government or industry} have made decisions with minimal or no
collaboration and absent from data. A prime example is when the founder of Digital Research in 1980
was asked to meet with IBM to discuss the possibility of Digital Research creating the operating system
for IBM’s first personal computer. Digital Research’s founder chose to not attend the meeting and sent
another person in his place who in turn decided to pass on the idea. IBM then went to Bill Gates, and
the rest is history. Had the leader of Digital Research researched the data on the need for a personal
computer operating system, and if he and a collaborative team from his company had been part of the
initial meeting, the outcome may have been much different for Digital.

“Schools that explore data and take action collaboratively provide the most fertile soil in which a culture
of improvement can take root and flourish.” :
"The Collaborative Advantage.” Educational Leadership Dec/lan {2009)

Collaboration

In today’s world, collaboration is essential in order for continuous improvement efforts to flourish and
take root. Who should collaborate? Anyone interested in student success. Specifically, curriculum,
technology and pupil accounting leaders of a school district or education service agency must join
together across department boundaries to lead district and regional projects. In addition, building
principals must work together to share proven school improvement sirategies, and building level
professional learning communities must work together to use data to identify classroom interventions
that make a positive difference on student success.

Many districts and educational service agencies are embarking on data warehousing initiatives. If the
leaders of these initiatives are anything less than collaboration between curriculum, technology and
pupil accounting, the initiative runs the risk of failure. Why? Curriculum leaders are focused on the
essential questions necessary to focus school improvement efforts, not necessarily the data or tools to
analyze the answers, Technology leaders are focused on data systems and their efficiencies, not
necessarily the school improvement questions to ask of the data. And pupil accounting leaders are
focused on collecting the data accurately, not necessarily on collecting all the school improvement data
necessary for helping tc answer the questions.
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“A successful face-to-face team is more than just collectively intelligent. It makes everyone work harder,
think smarter, and reach better conclusions than they would have on their own.”
{James Surowieki, as quoted in Results Now by Schmoker, 2006)

Leadership

The leader must encourage collaboration by modeling and supporting it. Modeling collaboration
includes asking the essential guestions and encouraging and empowering collaborative teams to find the
answers using quality data systems. The answers to those guestions will naturally lead to more
questions. The teader’s critical role is to support an environment that supports this type of collaborative
dialogue. At an education service agency, that means providing professional development and
consultation services to local school districts on how to implement data driven decision making through
professional learning communities. In school districts, that means superintendents supporting and
encouraging the same across their departments and in their schoot buildings.

“Schools won't improve until the average building leader begins to work collaboratively with teachers to
truly, meaningfully oversee and improve instructional quality.”
{Schmoker, Results Now. 2006}

Professional Development

Most educators today have not had significant experience in how to analyze data. However, educators
are passionate abaut identifying strategies that will help students to succeed. In order to help focus that
passion, professional development designed to provide experiences in analyzing a variety of timely data
is critical. The availability of data is primarily in two categories: statewide and local. Professional
development must focus on helping educators understand and identify which data to analyze and when,
what questions to ask of the data, and how to collaborate with others to define strategies based on data
driven decisions, When educators have done this, and can work collaboratively to analyze the impact of
those implemented strategies in order to make necessary adjustments in curriculum and instruction,
students will succeed.

Data for Student Success is a collaborative project in Michigan that is focused on providing educators
with quality professional development models and access to a data mining teol thatis grounded in the
essential guestions approach used in professional learning communities. The project, lead by Calhoun
ISD and in partnership with Michigan Department of Education and the Center for Education
Performance and Information, works with Michigan’s educational service agencies in a train the trainer
approach by empowering them with professional development models and data resources. The
agencies will then use these resources to work with their local school districts and help them learn to
use collaboration, leadership, professional development and quality data for student success. (For more
information on how to get involved, visit www.datadss.org.)

Quality Data

In order for the teacher and any educator to make data driven decisions, they must have access to
quality data. ‘Qualiity’ implies that the data has been collected accurately and completely. Answers to
essential questions require access to quality data that is readily available in quality data tools. Many
educators have turned to data warehousing and mining tools to help answer their essential questions.
Through these tools, educators spend significantly less time in gathering data and much more time in
analyzing the data in order to focus their instructional strategies. However, quality data and tools alone
are not the answer. Collaboration, leadership, professional development and gquality data all lead to
data driven decisions.
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“Data-driven decision making does not simply require good data; it also requires good decistons.”
"The New Stupid." Educational Leadership Dec/jan (2009}

in order to analyze data, quality tools are crucial. Data mining tools provide a starting point for schools
to research answers to the essential questions; however, data mining tools alone will not provide the
level of specificity that is necessary to fully answer the essential questions. A data warehouse is the
most critical tool in data driven decision making. A data mining tool provides analysis of static data that
is historical in nature. A data warehouse is a dynamic tool that not only has historical data, but current
classroom level assessment data that can be managed by a teacher. When a teacher is able to load
formative assessment data intoc a data warehouse, the teacher can immediately adjust instruction based
on data.

“instead of overloading teachers, let’s give them the data they need to conduct powerful, focused
analysis and to generate a sustained stream of results for students.”
Schmoker, “First Things First: Demystifying Data Analysis” Educational Leadership Feb 2003”7

Closing

So what comes first: the decision or the data? The answer is clear that neither can be addressed without
collaboration and that collaboration requires leadership and quality professional development based on
essential questions. When that happens, the results that come from the decisions will be powerful.

Mike Oswalt

Assistant Superintendent

Regional Technology Services, Calhoun ISD
May 2009
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Planning A Data Conference

What is being assessed?

What is considered proficient?

What criteria were used to determine proficiency?

Student Data Number of Students Percentage

Proficient

Not Proficient

Based on this information:
What students need additional support? (List students)

What are the next learning steps for these students in the next 3-6 weeks?
(Objective for student learning)

What resource will you use? How will you provide instruction?

How will you know when they have learned it? What evidence will you collect?
When will you collect it?

Calhoun Intermediate School District CALKOLN INFERMEDLATE 1---- ( www.cathounisd.org
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For those students that are proficient, what are the next learning steps in the next 3-
6 weeks? (Objective for student learning)

What resource will you use? How will you provide instruction?

How will you know when they have learned it? What evidence will you collect?
When will you collect 1t?

Date for next conference

What data will you bring?

What student work will you bring?

C
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AGENDA

Grade/Department Team Time School

Meeting Date: Time: Location: Facilitator:

Purpese of Meeting: To continually improve student learning through collaborative work, collective inquiry,
and reflection on instructional practice. To accomplish SMART goals and PLC work.

Team SMART goal:

L R - Allocated Time & | o . - Next Steéps:. . -
Spéciﬁc-_()hfcjgjmé'_:-'rjf, ~Person to Facilitaté | . "Result(s) | What & Who
Cooto Achieve ‘this Outcome - Achieved | & By When

Planning for Next
Session

Work to be completed during Grade-level Team Time to accomplish goals of SMART Schools and Professional Learning Communities
may include, but are not limited to (Examples only-delete and add your own):

teambuilding experiences & sharing successes in-basket exercise for problem solving
review & analysis of student work development of common assessments

use of assessment results to rethink instruction collaborative planning of units & lessons
discussion of peer coaching experiences sharing & refining of literacy strategies, etc.
lesson study collective inquiry

discussion of professional reading scoring of common assessments

Reprinted with permission from Dr. Nancy Colflesh, 2008.
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Norms for Our Work Together

Grade PLC Team Meetings
Updated:

Example of Norms (delete and add your own):
Listen with respect and without interruption
Participate fully
Press for clarification

Seek application

Tackle issues, not colleagues

Honor time
Honor equitable distribution of air time
Take care of own needs
Adhere to district expectations

Interact verbally, and non-verbally, in a professional manner

Commitments to Continuous Improvement at School
Updated:
We make the following commitments to each other and 1o the process of continuous improvement at our school:

EXAMPLE of statements of commitment by teachers in this school (delete and add your own):
Iwill help to keep our team enthusiastic about the work we are doing, continue to share ideas, and offer support
where it is needed. ~ Jennifer

I will commit to keeping the team meetings focused, on time, and to facilitate more meetings. ~ Peggy
I'will be organized and stay on task during our meetings. ~ Michael
I will help our group stay on track and look at the big picture. ~ Keith
I will work collaboratively with my new team members as I learn more about
the curriculum and the grade level. ~ Kelly

I will get work done and do whatever the team needs to be successful. 1 will stay focused and keep organized. I
will answer questions at any time. ~ Heather

I will offer support and help when needed. I will also continue to help with the Math Leadership and bring ideas
to help students learn. ~ Lisa

Team Goals for 2008-09

Example of Team Goals (delete and add your own):
Examine student work to inform and improve instructional practice

Read Guiding Readers and Writers for discussion and implementation/analysis of new instructional strategies.

Make time to meet with team — planning (ideally common planning time at least every two weeks).

Build a resource bank of lessons. learning activities. worksheets and assessments to sunport math instruction.

Reprinted with permission from Dr. Nancy Colflesh, 2008.
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Team Learning Log

Grade Level/Department:

Date:

Members present:

Targeted Area of Weakness:

Data used to determine Targeted Area of Weakness:

Briefly describe what students must know and be able to do:

Common Assessment:

Instructional Solution (Briefly describe the strategy that will be used to address
the identified area of weakness.):

Calhoun Intermediate School District www.calhounisd.org
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Short Term Results (Between 1-4 weeks cycle of assessment). This can only be
filled out after an assessment has been given.

Adjustments to Instructional Solution (If results don’t meet the target):

** Adapted from work of Mike Schmoker, 2008
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Team Learning Log

Grade Level/Department:

Date:

Members present:

Targeted Area of Weakness:

Data used to determine Targeted Area of Weakness:

Briefly describe what students must know and be able to do:

Common Assessment:

Instructional Solution (Briefly describe the strategy that will be used to address
the identified area of weakness.):
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Short Term Results (Between 1-4 weeks cycle of assessment). This can only be
filled out after an assessment has been given.

Adjustments to Instructional Solution (If results don’t meet the target):

** Adapted from work of Mike Schmoker, 2008
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Mathematics-Grade 6 Released Items Fall 2005

56 (4 points)

The Johnson family spent 5 days hiking the High Bridge trail this summer. The trail is
28 miles long. The table shows how much of the trail they had covered by the end of

each day. _
Johnson Family Hikes
Day Distance ?o’m‘pleted
(miles)
Wednesday 4
Thursday 10
Friday 16
Saturday 24
Sunday 28

Make a graph of this information. Be sure to title the graph, label the axes, and
choose an appropriate scale.

ANSWER THIS ITEM IN YOUR ANSWER FOLDER.

SHOW ALL YOUR WORK IN YOUR ANSWER FOLDER.
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Hiking Distances
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7th Grade Mathematics Common Assessment

Question A B C D NR Correct Incorrect
1 1 25 * 1 0 0 25 2
2 1 5] 14 * 6 0 14 13
3 26 * 0 0 1 0 26 1
4 0 0 0 27 * 0] 27 0
5 0 0] 0 27 % 0 27 0
[+ 27* 0 0 0 0 27 0
7 26" 0 0 1 G 26 1
3 0 26 * 0 1 0 26 1
9 0 19 * 1 7 0 19 8
10 1 2 7 17 * 0 17 10
11 23* 3 1 0 0 23 4
12 21* 5 1 0 0 21 6
13 6 16 * 3 2 0 16 11
14 2 21* 3 1 0 21 6

25 21 6 0 0 0 21 6
26 1 227 3 1 0 22 5
27 0 2 22 3 0 22 5
28 16 * 6 5 0 0 16 11
29 4 0 5 18 * 0 18 9
30 3 20* 1 3 0 20 7
31 4 1 21* 1 0 21 6
32 5 11 4* 7 0 4 23
33 0 15 * 4 8 0 15 12
34 3 2 3 19 * 0 19 8
35 3 15* 9 0 0 15 12
36 17 * 3 3 4 0 17 10
37 2 11* 9 5 0 11 16
38 3 2 17 * 5 0 17 10
39 7 4 12 4 0 7 20
40 15 6 1* 5 0 1 26
41 4 17 * 5 1 0 17 10
42 11* 0 10 6 0 11 16
43 2 6 4 15+ 0 15 12
44 6™ 7 9 5 0 6 21
45 3 16 * 1 2 0 16 i
46 7 0 19 * 1 0 19 8
47 11 7 2 8 1 11 16
48 13 * 6 S 3 0 13 14
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Monitoring Template for 3"’Grading Period

English Teacher A -Mrs. Jones

Students

GLCE # R.CM.04.02
Retell/summarize

GLCE # R.CM.04.03
Compare/contrast relationships

narrative/informational text within/across texts

Sarah

4

Sally

Nancy

Robert

Harry

Jose

Manchester

Mary

Bill

Danny

Sean

Randy

Courtney

Brandon

Casey

Dyaln

Cole

Kimberly

Sasha

Vanessa
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Monitoring Template for 3"'Grading Period

English Teacher B — Mrs. Smith

Students GLCE # R.CM.04.02 GLCE # R.CM.04.03
Retell/summarize Compare/contrast relationships
narrative/informational text within/across texts

Nathan 2 3 2 |3

Andrew 4 |4 3 |3

Steve 1 |2 2 |2

Stacy 4 |4 4 |4

Jennifer 3 |3 2 |3

Matt 3 |4 4 |4

Kathy 2 '3 3 |3

Mark 4 4 4 |4

Margy 2 |3 3 /4

Doug 3 [3 4 4

Janet 1 |2 2 |2

Jeff 4 |4 515

Ralph 2 |2 2 |2

Sheila 3 |3 3 13

Kelly 2 3 3 13

Lauren 3 |4 3 |4

Kate 4 |4 516

Margaret 3 13 3 13

Felicia 3 4 3 14

Monte 2 |2 2 12

Content Current as of 04/01/2008
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Monitoring Template for 3”Grading Period

English Teacher C — Mr. Dean

Students

GLCE # R.CM.04.02
Retell/summarize
narrative/informational text

GLCE # R.CM.04.03
Compare/contrast relationships
within/across texts

Alex

Danielle

Linda

Margo

George

Clio

John

Latesha

Gloria

Brad

Abby

Julie

Susan

Marin

Scott

Kareem

Felipe

Rose

Ben

Luke
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Dr. Pepper- Oral Script

By Don L. Wulffson

Hires Root Beer was named after the man who concocted it in 1876,
Charles E. Hires. Dr. Pepper has a stranger story behind how it was
invented and named.

Working at a pharmacy in Virginia around 1880 was a young man (whose
name has been lost to posterity). The young man, a “soda jerk,” fell in love
with the pharmacist’s daughter. Putting a quick end to the romance, the
pharmacist fired the young man and told him to get out of town and never
show his face again.

Jobless and broken-hearted, the young man went west, eventually ending
up in Waco, Texas. There he got a job, naturally enough, at a local soda
fountain. In time, the young man became well-known for two things: the
story of his unhappy romance back in Virginia and his knack for brewing
up original soft drinks.

As a joke, the young man’s customers named his best soft drink after the

pharmacist who had caused his broken heart. The pharmacist’s name
was Dr. Pepper

€£-30



Ur. Pepper

Hires roa\—’_b%r Weng._noamed o

T AT T A A Y T

£-3\

im e dpes ok wiontT Iy Fee€ Nic Fxc
0. < gep ~a.galh. Joklesc and mr@cf

'y



AKX

Dr. Pepper
/ f'q"{
__:_I: “i'}\,i‘!\‘(.n f;}_"ﬁ cWevt & O Agmed pr ptpp,,(,

Thox inviepr<d D7 Peppey Cola

He +ried  to Mae o  loye liPe  bus KNowo,

[, \ed +he bey wiho (ns collzd  “Sode Jeck

ot - Yhen e Ned an  Ldea

(T np o D peppcs  beoa ooe

. Ne, - Vove S Ao, Sa WAoC b -

Fo.n®le JAVE TN (oax  wefls 0 \ZV%

hetr  Ahodk— A0S Pefore  UT Pappern
i‘z’%ﬁ-@ UIOUS (L3 ne N\ Mo Ve

OO N {re e .




Dr. Pepper R-4-7

T

—H\?‘(@ W0 u\ogma MNAD (UV\O
1;8&\\ e Oue R Mﬁ QA”MMos;f
a.LJq Tt A% W

'_Q_Q,%_tg_ggf\ O»r\r neie | -\o C-.\m;;) Al \

“! i G
o nvg o) LS

€-33



9002/ 1PUISI] 001G S1RIPSLLIBIUL QiUDJEN

€0l 20PTIUBLISSASSE GR0Z E-MUNIO0 L JUBLUSSISSY £-) ddTAS00Z-E dd TWWVEASMHISNODVN
ssuodssl cu — § BleUoSeaUN ~ N B|GEUOSEal — Y WoIIPaid
UBRHAA - UBHHAL UM
uoheiisnl — 4 el - USRUAA ‘O/M
{euoRonASUL ~ S USIUM - B0 WO
Wapusdspul ~ | oA [BIO - 1240 00 epon
Aoy
uoneziueblip sjuawe|3 | eop] ulely | uonoipaid apow 19A87 Xal ajeq
Jaao|jidg opsinbun )
Alo)s
-Buipuelsispun “Alois sy | oy jo Buwpueisiapun pazieuostad

-AIO)S 8V} WO 1BHAIO)
lo/pue ‘suopusAuod ‘afienbuet jo
o8N 0u Jo Al sapnjow Suieley

|eliadns ajeoipul ABw
UO[J02]95 Bl WOl JeLLIO) Jo/pue
‘suonueauad ‘abenfiuel jo asn

1o Buipuejsispun Diseq sa1e21pul
LOND8IaS BY) WO JELLLIO) JO/pUe
‘suoguaued ‘sbenbuej Jo asn

pue pajelogee ue sjos|jal
LON0219S 1Y) Woly Jewlio) Jo/pue
suoluaauod ‘ebenbue| j0 8sn

Jaaoyidg opsinbuiy

‘aguanbos Yoe| sjusag

‘peIs|ep aq

Azl pus Jo ajppiw Jo Buuutbag
ayy -uolyse} peosuuUoos|p
1eyMBLIOS € I PjO]Ss I8 SIUSA]

‘pua pue ‘aipplt
‘BuiuuiBaq yym Japio aeudoudde
Uy A[JSOW pIO1S) ate sluaAg

‘pus pue ‘e|ppiw ‘Bujuuibaqg
B ypim aousnbas [ea1Boj
e Bumoijo] piojal ase sjuaA]

voneziuebipn

‘SUISIE A20)5 JO JUBLLBIEISS)
FewIUil suleuoo Buljelay

Isoue

3UO 03 SUOIPBLBUOD [BUHLIL

LM sjUBWae AJOJS SLHOS JO
uatuelelsal e suiejues Bueley

JBLOUE BUC 0} LUOHISU0D
Jiay) pue (UONnjosal pue
‘sjuaas Jolew ‘waiqoud ‘Bumes
‘gi@jorieyd Uet) sjuswsale
AJOJS 1SOLUL JO JUBLIRIBISSY
JB3I0 B suRu00 Bullislex

“IBLJOUE SUD
0} LON2aUUoD Jiay] pue {uonN[OsSsl
pue ‘sjusas Jofew ‘wajqold
‘Buiyes ‘sivoBIeyD uiew)
sjuatuala AIC)S [|E JO JUSLWDIEIS
leap B suiejuca Buysisy

sjuswalx A1oig

‘eap; urews 101d
4o BulpuB)siapun ou O} 95UB18}8)
0U JC [eLisiU sapnjoul Buliisiey

‘seapl wew
10|d jo Buipueisiepun aajdwosul
IO @)einooeul sajedipu) Suipeley

‘A0S ByY) w0l eapl
uiews 10d sy} saydwu 4o SIIEIS 1B}
uoneziersuab e sapnjoul Buiysiey

“pPaLies| Uossa)
pue eapt ulew 10id ay) saldwi
10 S8)8)S JBY} uonezielsush
leso B sapniow Burjeley

eop] Ulej 101d»
paules”] UOSSS s
Bap] UIBNASID

Buiuutbag-|

Buidojanaaqg-g

s|qeded-¢

IMEeN-t

Buijeyay jo senend

1X31 IALLVHEVYN

Z-M S3AVHD JlbdNd ONIMTT3L3d ddTN

looyas

[9AD1 9pRID

Jayoeayl

9)eqd

BsweN

€34




9002/} "1PMISI [E04IS StEIpSLLIB] qUICIEN

01 20prjuslISEasse gR0Z £-Mub00 | JusLIsSsassy -3 ddTIN\OCDZEX dd INVEGEMHISNOON
asuodsalou—N 8|gBUCSEDIUN — [ B|qBUOSEa) — o uooIpald
UBRLIAA - UHUAR I
uopensny — 4 {BIQO - UIRUA OIM
jeucnonlisul — gy UBNILAA - [BIO WO
Juepuadapui— NI {@A87] [810) - 810 00 apow
Aoy
uoneziuebig SjUaWafg | eap| Ul | UONDIPAId SpoIN ELER] Xoy ajeq
+aaofidsg anpsbur Asi9
‘Aoys
‘Buipugyslopun "A1o1s au) | auy Jo Buipuesliapun pezijeuos.isd

-RI03S B} WD) YBLLLO)
Jo/pue ‘suoiuaauos ‘abenbuel Jo
asn ou Jo apy| sepnhjoul Buljsiey

|etipiadns a1eaipul Aew
UO10B}9S Bl LLOJ) 1BULIOY JOfpuEe
‘suonuaauca 'abenbuel jo asn

10 BuipuelsIepun JSEY S3182IpUl
uoRoS|es ay) Lol 1ewo] Jojpue
‘suopuasuoo 'efienfuel Jo asn

puEe psjeloge|e ue sjosysl
UORDIDS DU WOJ] 1eULIO) Jo/pue
suolusauco ‘abenbue| jo esny

Jaaopids onsinBur

‘aousnbas ¥oB| SjusAl

‘PaBIED G

Aew pus Jo s|ppiw Jo BuuuBag
Ayl UDIYSE) PaIISLLOISIP
1BUMBLLIOS B UL pjO12S 918 S]UBAT

‘puUe pue ‘o|pplw
‘BuiuuiSeq yym japio sepdoldde
Ul AISOUL PIOJBd SJe SJUBAT

‘pua pue 's|ppiy 'Buuutbieq
B yum sousnbas peotbo
e Bumonoy plojal 94E sjuang

uoneziuebio

‘gJUSWaE AI03S 1O JUBWISIRISDI
peLUIURL SUIEJUOD Buiyeiax

‘rayjoue
8UOC 0} SUOIOBLLOD jewiuiL
Ulm Sjuswala Alols S1osS JO
ustls)eIsal B suieuo0 Buleiey

"JOLROUE BUO O] UDIOdULIOD
ey pue {uonnjosad pue
‘s)uana Jofew ‘waigesd ‘Bumges
‘slejorRiBLYD UlBLW) SiUaWSiE
Alojs 1S0M JO JUBWD)BISaS
Ieeo e suejuon Buijaley

“ieyioUe suo
0] UON2aUU0s N8y} pue (uopniosal
pue 'sjuang Jolew ‘waqold
‘Buijes ‘sieoeleys uew)
SJUBLISEE AI0JS B JO JUSWSIElS
ies)0 e sueluoo Buysley

sjuswe|g A10)15

‘eapl wew jojd
Jo Buspuelsiapun Jou 0} 8ousia)al
ou Jo jeululw sepnjaul Buljaiey

‘seap uew
joid jo Bugpueisiapun ayejdwioaul
10 sleinogey] sajealpu) Buieey

"AJO}S B} Woy) eap
urew 104d sy} saduy 1o sleIS Jeyl
uonezesusb e sepnjpu Bujeiey

‘pBUIED} UOSSS]

pue eap ulew jojd auy ssiydwl
1o sa|e)s Jey) uonezyesoush
Jes|p e sepnpul Buljeiay

eap| Ue 101d.
poUIEST UOSSET.

©ap| UIBINASIO

Bujuumbag-|

Buidojanag-z

s|qeden-¢

aiMenN-v

Buielay jo senijend

1X31 FALLVHYEVN

G-£ SIAVHO DNy ONITIILIY dd7TN

|ooY2S

joAaT] apeus)

layoea|

ae(

atueN




900271 "OUISIT [0OLYOS IIBIPSULIDI| GUICIEW

S0L 20D JLALLSSASSE GO0 £-MUMICOL JUBWSSISEY £-Y dd TWA\S00C-EX ddTAVRGRARIISNODVN
asuodsal ou ~ N SOBUOSESIUN — [ slgeUOSER] — Y uooIpaid
USIUIAA - USHUAN SN
uopessny — 4 {810) - USNHAN 1O/M
euononisul — g USHUAM - [BIO WO
juepuadapul — N [anan (€10 - 18I0 O1c °pol
Ay
uoneziueblp sjuawa|g | eapjuiel | uondipaid 2pOoW [ELER] 3] ajeq
sanojpdg ausinBuiy nsIo
"UO[RULIOJUI
*UOTBULLIOIL au jo Buipuejsiapun

"UO08Ies
8] WO JBUWIO) Jo/pue
‘suonusauol ‘ehenbuel Jjo asn
OU JO apL sapn|oul Buljeiay

‘Buipuesispun eoysdns
21eo1pul ABW UORODISS
alf} WO JEULIO J0/pue

‘suonuaauod ‘ebenbue| jo asn

sl Jo Bupuelsiapun

olsBQ $3}RIIPUL LOKOS|9S

24} WioJ} 1eLLIO} JO/pUE
‘'suopuaAuo? ‘abenBuet jo asny

pazieucsiad pue pajeioge|s
UB $]08}8) UOl09|9s

Sl WO 1BWLLO] Jo/pUe
'suonuaauog ‘efienbue| jo asn

Joaojdg ansinBuin

"S]UBLLSIS 1O JuswidoPASp
ou g S| St 818y |

*19pJO Pe1DaUUOISIP 10 WOoRUE]
e Ul pajuesaid aue sjusus|]

‘pEDeuun pue Ajedlbol
pejuasald ale sjuswWele
Buioddns pue juepioduw 150

‘peloauund
Apeald pue pajuasad
AgeaiBol ese sjuswald

Buinoddns pue juercdui

uoneziuebio

"alEInooB WY
pue [ewiuiw st Buielsy

-LONBLUILIOJI SJBINDIEU
SUIBJUOD JO/pUe SjuBLIB|
weuodu syoe| Buysiey

"SUDWale

Buloddns pue juenoduw)
IS0 JO JUBWIBIEISA] BIRINDOE
pue izelo B sureluoo Buleiey

aBpamouy Joud

paje|as UIRILOD ARl "Sluaws|a
Bunoddns pue uepodwt

1O JUsWIBle)Sal ajeinooe

pue lesp e surjuoo Buleley

sjuswa|g
AuswWsleISaY

'uoNos|as aty} jo esodind
[enuao sy jo Bulpuesiapun
ou sajenipul Bugsiay

‘uolo9jes auy Jo asodind
[enuso ay) Jo Buipue)siapun
g9)zinooeu; 1o s)e|dwosu)

ue sajeaipu; Bulleiey

‘uonoajes ay) Jo asodind
{el1u00 8y Jo Buipuelsiapun
oiseq e seledipur Buyleiay

"UoNoe|es
ayy jo ssodind |eJuad ay;

10 Buipueisispun peieloqe|s
pue szao e seledipul Buijeiey

1sin/esoding [enuan

Buiuutbag-1 puidojenag-z a|qeden-¢ ainme-y Buijeley jo salend
1X31 TYNOILYINHOINI
G-) SIAVYD JHENY ONIM13LIYE dd 1N
jooyos [oAa apeig)
BYoes ] a1ed aweN

E-3b6



English Language Arts - Grade 6 Released Items Fall 2006

Michigan Educational Assessment Program
Rubric for the Response to the Paired Reading Selections
Grades 3-8

Here is an explanation of what scorers think about as they score this writing:

[ The student cisarly anc sefisctively chooses key o wmponant ideas irom sach reading selection
to support & positian on the guestion and w make 2 cear connection between the reading
selections. The position ant connection are thoroughly aeveloped with appropriate examples
and cetails. There are no misconceptions about the reading selections. There are strong
relationships among ideas. Maslery of language use and writing conventions conirtbutes to the
efiect of the response.

5 The student makas meaningiul use of key ideas irom eagh reading selection ta support a
pasition on the question and to make a clear connaction batween the reading seiections. The
position and connection are well devaloped with appropriale examples and defails. Minor
risconceptions may be preseni. Relationships among ideas arg clear. The languege is
cantrolied, and occasional lapses in wriling onventions are hardly noticeable.

4 The student makes adequate use of Weas from each reading seiection t& supgort 8 positicn an
the question and tp make a conneclion belween the reading selections. The position and
eonnection are supported by examples and details. Minor misconceptions may be present.
Language use is correst. Lapses in writing conventions are not distracting.

3 The stubent takes a clear position on the question, The response makes adequaie use of ideas
rom one reading selection or partially successhul use of ideas from both reading selections to
support the positon. The posttion is developed with fimited use of examples and details,
Misconceptions may indicate only a parlial undersianding of the reading. Langusge use is
corect bul fmited. Incompiete mastery over writing conventions may interlere with meaning
some of the time.

2 The student takes a clear pesdion nn the guestion. There is parlially successiul use of ideas
from one reading seiection or minimal use of idaas from both reading selections 1o support the
position. The position i underdeveloped. Major misgonceptions  may indicale  minimal
understanding of the reading. Limiled mastery over wiiling sonventions may make the writing
difficult to understand.

1 The sludent takes 2 positior on the question but only makes minimal use of ideas from one
reading seleciion or the student atlempts 1o support an unclear position with minimal wse of
idens from both resding selections, ioas are nol developed and may be unclear Major
missonceplions may inticate 2 lack of understanding of the reading. Lack of maesiery over
writing conventions rmay rake e writing dificul Lo undersiand.

Conditivn codes for unratable papers {zeroes).

A — OF Topic

8. Written In & Language other than Toghsh or llegibie

£ - Blank or Relusa w Respond

I3 ~ Retells or refarennes the roading sclestiong vath e conn
£~ Besponds o the scenanio guestion with ng reterenos te e

nang qguestion or thems
e of the reaeing setections

T MDE;MEAP RELEASED ITEMS



Sixth Grade Writing Sample 1

English Language Arts - Grade 6 Released ltems Fall 2008
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Sixth Grade Writing Sample 1

English Language Arts - Grade 6 Released ltems Fall 2008
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Sixth Grade Writing Sample 2

Bnglish Language Arts --Grade 6 ‘ Released ltlems Fall 2008
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Sixth Grade Writing Sample 2

English Language Arts - Grade B Released ttems Fall 2008

H€’d ‘ir'n\\ AXe. Ao oA ok NP, PHEOITA) 1O
d o weeb Jusk Qof e QOOr% 40
05 _aoiaNg BE R0 e, T hove n w ro X0

m@d{ O mu@'@ qé&xg ,he \rm&
L£LOoX000X . ,n.“t XL SIOLA ﬁ Ale. T A Tond 4
ene ek s tn e Ypakis wiak 9oY O
E Q5 l& anex \\\ his MDE:

u acleS Naporl Ho wNeNEAe N T 1y




!/ N\{}d’t L Wb : . Kindergarten Writing Sample
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Kindergarten Writing Sample
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Data for Student Success www,datadss.org

ACT Writing

Prompt: In some high schools, special privileges such as leaving school at lunch,
parking in reserved areas, and having early release times are available only to
seniors. Some educators support offering such privileges to seniors because they
think that this policy would increase the number of seniors who stay in school and
graduate. Other educators do not agree that such privileges should be reserved
for seniors because they think this policy would create unnecessary and unfair
divisions among students. In your opinion, should special privileges be available
only to high school seniors? In your essay, take a position on the question. You
may write about either of the two points of view given, or you may present a
different point of view on this question. Use specific reasons and examples to
support your position

Student Writing:

Special privileges tend to be rampant throughout life beginning when you
are a young child, watching your older siblings eat ice cream while you are
segregated with to when an undeserving coworker receives a promotion due to
the fact that he has worked longer at the vicinity than yourself. | believe it to be a
fact of life that others will be allowed certain rewards whether or not it is fair or
just. My parents have long instilled this belief into me. Personally, being allowed
to exit a school campus to alleviate hunger, not having to walk great distances
because you are granted reserved parking of coming and going to school as you
choose do not fit under a category of special privileges only to be granted to
students belonging to the highest tier — seniors. | believe rewards are given to
individuals, and not to a group of people, no matter what motives are involved,
such as keeping kids in school.

Leaving for school for lunch has always been a debate at my school, and |
can not deny that I, myself, have been caught and reprimanded for such an act
because leaving the campus is prohibited at our school. | have learned that since
our facility for learning has insufficient funds and is barely getting by, therefore it
relies heavily on the school lunch program as means for revenue. Students being
able to leave for lunch would stimulate the local economy, yes, but would hurt
our pathetic school further. In regards to this knowledge of mine, leaving school
to eat is no special privilege, it is a death threat for my school. I believe that this
reward should not be available to any of our students, including seniors.

i' &
ALHOLN Y INTERMEDIATE
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Calhoun intermediate School District www.cathounisd.org
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Data for Student Success www.datadss.org

The issue of reserved parking is completely preposterous to me as well. |
am fairly certain that using this as a temptation for seniors to not drop out of
school is far-fetched even though Michigan has rough winters and being twenty
feet closer to the doorway filled with warmth may have some appeal. If you think
about the number of people that even can legally drive, it generally rules out the
freshman class, which means parking COULD be much worse if there were an
extra two hundred vehicles to maneuver around every morning. | adamantly
believe that if a student will drop out, it won’t matter how many “special
privileges” have been handed to them because the shear sight of the building is
enough to steer them away. Frankly, parking closer to a building is not a special
privilege at all. | do believe that close parking should be reserved for handicapped
people, humans who are actually in need of such a service, opposed to the mere
fact that a student is in his or hers last year of high school.

Most students dream of leaving school and whenever they please, but my
spanish teacher always said “we wouldn’t be at school if the time hear wasnt to
be spent wisely” and it stuck with me. Being at school is an opportunity that is
given to us and the option of leaving early should not be offered. Learning times
should not be hindered because you are “older”. College is right around the
corner and developing bad habits such as succumbing to your wants of leaving
instead of practicing self control can damage your future.

Rewards should not be given to students that can damage the future.

'ﬁ
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Responding to the Change in
MEAP Writing Administration

L A R C

LUTERACY AUTILYEMENT RESEARCH CEANTRR

A Statement from the Michigan Reading Association,
Co-Signed by the Michigan Council of Teachers of English, the Michigan Department of
Education, the Michigan State University Literacy Achievement Research Center, and the
National Writing Project of Michigan

The Michigan Department of Education has eliminated the MEAP Writing Assessment in all but
grades 4 and 7. This decision was driven largely by logistical, financial, and measurement quality concerns,
not a judgment about the value of writing {Flanagan, 2009).

With all the many curricular pressures we face, it is tempting to respond to this change in the MEAP
administration schedule by reducing time spent on writing and devoting that time to reading instruction or
other areas. ~

The Michigan Reading Association strongly discourages districts, schools, and teachers from
reducing attention to writing in light of the changes in MEAP administration. Please consider the
following:

¢ According to the National Assessment of Educational Progress (NAEP) and other assessments,
many U.S. students do not attain target levels of writing proficiency (e.g., National Commission on
Writing in America's Schools and Colleges, 2003; Persky, Daane, & Jin, 2003; Salahu-Din, Persky, &
Miller, 2008} or high levels of writing seif-efficacy and motivation (Parajes, 2003).

*  Writing proficiency is central to success in later schooling, to active citizenship, and to many 21st
Century jobs [Freedman, Dyson, Flower, & Chafe, 1987; Kirsch, Jungeblut, Jenkins, & Kolstad, 1993;
National Commission on Writing in America's Schools and Colleges, 2003; Smith, 2000).

* Due to the interrelated nature of reading and writing (Shanahan, 2006), writing improves reading
(Bangert-Drowns, Hurley, & Wilkinson, 2004; Berninger, Abbot, Abbot, Graham, & Richards, 2002;
Collins, Lee, Phelps, Kim, & Fox, 2008; Tierney & Shanahan, 1996).

* Many promising or highly effective approaches to reading comprehension instruction involve
considerable writing (e.g., Guthrie et al.,, 2009; Klingner, Vaughn, & Schumm, 1998; Raphael, Pardo,
Highfield, & McMahon, 1997; Saunders & Goldenberg, 1999).

*  Writing can play important roles across the curriculum (e.g., Bangert-Drowns et al, 2004; Hand,
Wallace, & Yang, 2004; Keys, Hand, Prain, & Collins, 1999,

* Teachers who are more effective have students writing much more of the time than teachers who
are less effective (e.g., Allington & Johnston, 2002; Pressley, Allington, Wharton-McDonald, Block, &
Morrow, 2001; Taylor, Pearson, Peterson, & Rodriguez, 2005; Taylor, Peterson, Pearson, &
Rodriguez, 2002).

The Michigan Reading Association urges all districts, schools, and teachers in the State of Michigan to
continue to devote the time to writing instruction that this important area richly deserves.
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The Conditions of Learning: A model of learning as it applies to literacy/writing

Writers need to be immersed in
text of all kinds.

d

Immersion <

Writers need to receive many
demonstrations of how texts are
constructed and used.

h J

Demonstration

Expectations of those to whom
writers are bonded are powerful
coercers of writers’ behavior.
“We achieve what we expect to
achieve; we fail if we expect to
fail; we are more likely to
engage with demonstrations of
those whom we regard as
significant and who hold high
expectations for us.”

A

Expectations

Writers need to make their own
decisions about when, how and
what “bits” to learn in any
writing task. Writers who lose
the ability to make decisions are
disempowered.

»| Engagement

Probability of engagement is
increased if these conditions
are also optimally present.

'

> Responsibility

Writers need time and
opportunity to use, employ, and
practice their developing control
in functional, realistic, and non-
artificial ways.

Writers must be free to
approximate the desired model
— “mistakes™ are essential for
learning to occur.

Employment

h 4

v

Approximations

Writers must receive feedback
from exchanges with more
knowledgeable others. Response
must be relevant, appropriate,
timely, readily available, and non-
threatening, with no strings
attached.

F 3

Engagement occurs when
writers are convinced that:

I. They are potential
doers or
performers of
these
demonstrations
they are
observing.

2. Engaging with
these
demonstrations
will further the
purposes of their
lives.

3. They can engage
and try to emulate
without fear of
physical or
psychological hurt
if their attempts
are not fully
correct,

[y

Response

Helping writers to
make these decisions
constitutes the artistic
dimensions of
teaching, It is difficult
for teachers who
dislike children .

Adapted from: Cambourne, Brian. The Whole Story Auckland. New Zealand. Ashton Scholastic, 1988, p33 by Maureen Slamer
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